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INDIVIDUAL EDUCATION PROGRAM (IEP) 

Kentucky County Public Schools 

500 Main Street 

Riverview, KY 40000 

 
 

Meeting Date:  05/16/2011 Start Date:  05/16/2011 Review (End) Date:  05/15/2012 
 

Student’s Full Name:  Tyson Smith SSID: 554556 

Date of Birth: 09/13/1998 Grade: 07 

School: Kentucky Middle School Disability: Hearing Impairment 

 
Age: 12   

 

Education 

Performance 

Areas Assessed 

Present Levels of Academic Achievement and Functional Performance, including how 

the disability affects the student’s involvement and progress in the general curriculum 
(For preschool children include the effect on participation in appropriate activities; Beginning in the child’s  

8
th

 grade year or when the child has reached the age of 14, a statement of transition needs is included.) 

Communication 

Status 

 Performance commensurate with similar age peers 
 

Tyson has a bilateral hearing loss and wears 2 personal hearing aids.  He communicates orally and occasionally uses signs to 

clarify his speech.  LANGUAGE:  On standardized language assessments, Tyson scored in the well below average range.  

Receptively, strengths were noted in his ability to ask for repetition and to identify familiar items quickly.  He has difficulty 

identifying age appropriate vocabulary (i.e. liquid, twig, eruption, and reflection). Expressively, he was asked to name 

pictures and did not know age appropriate items (sewing, cactus, statutes, and wrench).  Strengths were also noted in his 

ability to complete spoken sentences, use pronouns, answer simple questions, and follow one-step directions.  However, he 

had difficulty asking questions, using plurals, using superlatives, understanding and using abstract words, and 

comprehending short stories.  Informal assessments showed that Tyson was able to respond to questions with 67% accuracy 

and was able to answer most basic "who" and "what" questions but had difficulty with "when" and "where" questions. Tyson 

was unable to provide synonyms for given words (0%) but was able to provide antonyms with 60% accuracy. When asked to 

explain similarities and differences between common words, he was able to provide similarities with 80% accuracy but had 

greater difficulty providing differences (40%). Tyson was unable to provide solutions when given basic problem solving 

scenarios (0%).  Tyson was able to provide a category label for common objects with 70% accuracy. Tyson was able to 

describe the function of nouns with 70% accuracy but was unable to provide explanations for common daily activities (0%).  

SPEECH:  Tyson's speech is intelligible to most listeners when the context is known and they listen carefully. His voice 

quality has a hyper nasal resonance. Tyson often speaks rapidly and with a loud voice.  Tyson's speech sound production 

errors include sound substitutions,(w/r, d/th, t/s), sound distortions (sh, ch) and final consonant deletions. In speech therapy, 

when given a model, he can produce the correct sound with 80% accuracy but it only transfers to connected speech 55% of 

the time.  Overall, Tyson displays severe speech sound production deficits.  Tyson has been using speech to text and text to 

speech software to facilitate communication with peers.  He is motivated to use this means of communication and continuing 

to develop his skills in use of this technology.    IMPACT STATEMENT: Significant deficits in his articulation skills and 

expressive/receptive language impact his ability to communicate with peers and adults and his ability to participate in 

classroom discussion. Additionally, language deficits impact his acquisition and use of age appropriate grade level 

vocabulary.     
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Education 

Performance 

Areas Assessed 

Present Levels of Academic Achievement and Functional Performance, including how 

the disability affects the student’s involvement and progress in the general curriculum 
(For preschool children include the effect on participation in appropriate activities; Beginning in the child’s  

8
th

 grade year or when the child has reached the age of 14, a statement of transition needs is included.) 

Academic 

Performance 

 Performance commensurate with similar age peers 
 

READING: Tyson is able to read basic sight words at the 2nd grade level and answer simple factual questions with 85% 

accuracy after reading a passage on his independent reading level. In class, Tyson will attempt to read a story or text but 

often will not persevere to read passages consisting of more than one or two paragraphs. After reading grade level materials, 

Tyson is only able to answer questions with 10% accuracy.  However, when it is presented to him auditorily and adapted to 

his language competence level, he answers literal comprehension questions with 70% accuracy.  He has more difficulty 

responding to inferential questions which requires application of information even when presented orally (50% accuracy).  

Tyson benefits from pre-teaching of vocabulary words, visual representation of the text and discussion of background 

knowledge of the subject. He has difficulty when he encounters unfamiliar words even in instructional level texts (2.0).  He 

requires an oral presentation of grade level text which is paraphrased using vocabulary he has mastered.  IMPACT 

STATEMENT: Tyson's deficits in reading vocabulary and reading comprehension negatively impacts his ability to 

independently read and comprehend grade level, core content material.   

 

WRITING: Tyson follows capitalization rules accurately 95% of the time.  His writing is characterized by basic vocabulary 

in short simple sentences. He only uses compound or complex sentences less than 20% of the time. He has difficulty with 

English grammar, syntax, and word usage.  He uses appropriate subject/verb agreement 2/5 trials, verb tenses 2/5, plurals 3/5 

and punctuation 1/5. Tyson has difficulty organizing his ideas into a logical and unified coherent piece in meaningful order 

with a main idea (65%) and he only writes using one or two supporting details. IMPACT STATEMENT: Tyson's deficits in 

written language negatively affect the quality and quantity of written work that reflects his knowledge and understanding of 

the curriculum.   

 

 MATH: Tyson's math calculation skills are a strength for him.  He is functioning at just slightly below grade level; however, 

he has difficulty understanding the language of math in order to solve word problems.  Given word problems to solve 

independently, he is able to solve them with 20% accuracy.  However, when unknown vocabulary in the word problem is 

explained to him, he can solve them with 85% accuracy. 

Health, Vision, 

Hearing, Motor 

Abilities 

 Not an area of concern at this time 
 

Tyson has a moderate to severe sensorineural hearing level in his right ear and a moderate sloping to profound level in his 

left ear. He currently uses two personal Phonak MAXX 411 hearing aids.  He also uses a personal FM amplification system 

in school for access to auditory information. Tyson can hear best in a quiet environment when he can see the speaker's face 

clearly.  Under these conditions, he is able to be aware of and understand single words with 90% accuracy.  When 

background noise is present and he cannot see the speaker's mouth movements, he can only accurately recognize 15% of 

single words and 20% of words in context. When he was able to see the speaker's face and mouth this improved to 60% in 

the presence of background noise.  However, even in a quiet environment without access to seeing the speaker's face and 

mouth, Tyson was only able to accurately recognize 30% of individual words.  IMPACT STATEMENT:  Tyson has 

difficulty understanding classroom material that is only presented orally and benefits from visual supports.  Tyson’s hearing 

loss impacts his language development, concept acquisition, incidental learning opportunities, interactions with peers and 

adults, and auditory attention to meaningful speech. Tyson’s hearing levels impact his ability to understand information 

presented orally which is compounded by background noise and not being able to directly see the speaker's face and mouth 

movements.  Tyson's overall health is good.  There are no concerns with his fine or gross motor skills.  His vision is within 

normal limits.   

Social and 

Emotional Status 

 Performance commensurate with similar age peers 
 

      

General 

Intelligence 

 Performance commensurate with similar age peers 
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Education 

Performance 

Areas Assessed 

Present Levels of Academic Achievement and Functional Performance, including how 

the disability affects the student’s involvement and progress in the general curriculum 
(For preschool children include the effect on participation in appropriate activities; Beginning in the child’s  

8
th

 grade year or when the child has reached the age of 14, a statement of transition needs is included.) 

Transition Needs 

 Not an area of concern at this time (Checking this box is not an option when the student is in the 8th Grade or 14 years 

or older because transition must be addressed for these students) 
 

Check all areas of need as identified by the Admissions and Release Committee (More than one area may be checked.) 

 Instruction 

 Related services 

 Community experiences 

 Employment 

 Daily Living Skills 

 Post School Adult Living Objectives 

 Functional Vocational Evaluation 
 

      

Functional 

Vision/Learning 

Media Assessment 

 Not an area of concern at this time 
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Student’s Full 

Name:  
Tyson Smith SSID: 554556 

Date of Birth:  9/13/1998 Meeting Date: 5/16/2011 

 

Consideration of Special Factors for IEP Development:  (The ARC MUST address each question below and consider these 

issues in the review and revision of the IEP.) 
 

 Does the child’s behavior impede his/her learning or that of others?   No   Yes If Yes, include appropriate strategies,  

      such as positive behavioral interventions  

      and supports in the ‘Statement of Devices / 

      Services’ below.  
 

 Does the child have limited English proficiency?   No  Yes. If Yes, what is the relationship of  

      language needs to the IEP?  
 

      

 

 Is the child blind or visually impaired?   No   Yes If Yes, the IEP Team must consider: 
 

o Is instruction in Braille needed?  No  Yes 
 

o Is use of Braille needed?  No  Yes 
 

o Will Braille be the student’s primary mode of communication?   No  Yes 
 (See evaluation data for supporting evidence.) 

 

 Does the child have communication needs?  No  Yes. If Yes, specify below  
 

 See Present Levels for Communication Status 

 Other (Specify):       

 

 Is the child deaf or hard of hearing?  No  Yes. If Yes, the IEP Team must consider: 
 

o The child’s language and communication needs;  Describe:  
 

 See Present Levels for Communication Status 

 Other (Specify):       

 

o Opportunities for direct communications with peers and professional personnel in the child’s language and communication 

mode, academic level and full range of needs;  Describe:  
 

Tyson attempts to communicate orally and sometimes adds gestures and signs to communicate with peers and adults.  

Due to his speech and language delays, he is often misunderstood by peers.  His language delays and hearing levels cause 

him to struggle to understand spoken language by peers and adults.  Tyson uses personal hearing aids and an FM System 

to improve his auditory access to spoken language. .Although Tyson has average cognitive ability, his language deficits 

subsequent to his hearing loss prevent him from performing on grade-level across core content areas. He requires various 

types of supports to acquire and demonstrate his knowledge of academic skills.  

 

o Any necessary opportunities for direct instruction in the child’s language and communication mode;  Describe:  
 

Tyson receives services from a teacher of the deaf and hard of hearing who uses spoken language, signs and gestures and 

visual supports for direct instruction.  In the regular classroom, Tyson requires materials read to him and paraphrased 

incorporating visual supports and use of gestures or signs to clarify information.   

  

 Are assistive technology devices and services necessary in order to implement the child’s IEP?  
 

   No  Yes   If Yes, include appropriate devices,  

 in the ‘Statement of Devices /Services below.  
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Statement of Devices/Services:  If the ARC answers ‘Yes’ to any of the questions above, include a statement of services and or 

devices to be provided to address the above special factors.  

 
 

 See Specially Designed Instruction  See Supplemental Aids and Services  See Behavior Intervention Plan 

    Other (Specify) Related Services, Support for School Personnel 

 

 FM System, Speech to Text and Text to Speech 

 

 
 

Measurable Annual Goals and Benchmarks 

Annual Measurable Goal (#1):  

Given structured conversational opportunities, Tyson will improve intelligibility of connected speech by producing 

final consonants in 8 out of 10 trials over 3 consecutive sessions. 

 

Methods of Measurement: 

Direct Measures:  Frequency count,  

Indirect Measures: Probes, Observation 

 

Specially Designed Instruction: 

Adult modeling, Continuous reinforcement fading to a variable schedule 

Instruction in self-monitoring techniques 

Instruction using visual cues 

 

Benchmarks/Short-Term Objectives 

1. Given 10 pictures, Tyson will label the pictures without a model using correct final consonants in 8 out of 10 trials 

over 3 consecutive sessions. 

2. When responding to questions, Tyson will produce final consonants and words in 8 out of 10 sentences over 3 

consecutive sessions. 

3. Given a topic to discuss, Tyson will produce final consonants during three 1 minute monologues with no more than 2 

errors per monologue. 

Annual Measurable Goal (#2):  

Given a model, Tyson will produce the /r/ sound in all positions of words in 8 out of 10 trials over 5 consecutive 

sessions. 

 

Methods of Measurement: 

Direct Measures:  Frequency count,  

Indirect Measures: Probes, Observation 

 

Specially Designed Instruction: 

Visual and tactile cues, adult modeling, corrective feedback 

 

Benchmarks/Short-Term Objectives 

1. Given a model, Tyson will produce /r/ in isolation in 8 out of 10 trials in 3 consecutive sessions. 
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2. Given a model, Tyson will produce /r/ in the initial position of words in 8 out of 10 trials in 3 consecutive sessions. 

3. Given a model, Tyson will produce /r/ in the medial position of words in 8 out of 10 trials in 3 consecutive sessions. 

4. Given a model, Tyson will produce /r/ in the final position of words in 8 out of 10 trials in 3 consecutive sessions. 

Annual Measurable Goal (#3):  

Given a reading passage or content material on his instructional level (2.0) Tyson will demonstrate understanding of 

key details in the text with 85% accuracy over 3 consecutive trials. 

 

Methods of Measurement: 

Indirect Measures: Teacher made tests, teacher data 

Authentic Assessment: Work samples 

 

Specially Designed Instruction: 

Instruction using adapted books, printed material read to Tyson at his language level,  printed material reproduced at 

his language level, instruction in reading strategies, adult modeling and guided practice, vocabulary instruction, 

instruction in use of text features 

 

Benchmarks/Short-Term Objectives 

1. Tyson will answer factual questions: (who, what, when, where, how) 

2. Tyson will answer inferential questions 

3. Tyson will be able to make predictions about the text 

4. Tyson will be able to summarize the passage or text 

Annual Measurable Goal (#4):  

     Given grade level text, he will demonstrate the understanding of the meaning of words and phrases with 85% accuracy 

over 3 consecutive trials. 

 

Methods of Measurement: 

     Authentic Assessment:  Work Samples 

     Indirect Measures:  Teacher observation and data 

 

Specially Designed Instruction: 

     Instruction in vocabulary and grammar, instruction in reading strategies, adult modeling, peer modeling, guided practice  

     and repetition, instruction using visual supports (pictures, sign language) 

Benchmarks/Short-Term Objectives 

1. Tyson will use word analysis skills to figure out meaning of unfamiliar words he encounters in text (root word, 

affixes, suffixes, etc.) 

2. Tyson will identify and define multiple meaning words, idioms and/or figurative language 

3. Tyson will use a variety of reading strategies to figure out meaning new words (i.e. context clues, text features)  

4. Tyson will define and use content area vocabulary 
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Annual Measurable Goal (#5):  

Given a classroom writing assignment across the content areas, Tyson will produce a piece that is written in logical 

order, includes a main idea and details, and uses appropriate grammar and syntax with 80% accuracy over four 

consecutive writing pieces  

 

Methods of Measurement: 

Authentic Assessment:  Work samples 

Indirect Measures: teacher rubric, checklists 

 

Specially Designed Instruction: 

Instruction in writing strategies; instruction in grammar and syntax rules; instruction in use of graphic organizers; 

instruction in punctuation rules; adult modeling; teacher guided practice and repetition;  

 

Benchmarks/Short-Term Objectives 

1. Tyson will write a paragraph that  includes a main idea and 3-5 supporting details  

2. Tyson will write using compound and/or complex sentences 

3. Tyson will compose sentences with correct subject/verb agreement and verb tense 

4. Tyson will use appropriate punctuation in his writing.   

 
 

Reporting Progress 

 Concurrent with the issuance of Report Cards  

 Other, specify 

 

Statement of Supplementary Aids and Services, to be provided to the child or on behalf of the child: 
 

Wearing of personal amplification; use of FM system; planned/preferential seating; check student for comprehension frequently; gain 

attention before presenting key information; repeating/paraphrasing of directions and instruction; visual/verbal/sign supports; reduce 

extraneous noises; use of closed captioning; pre-teach vocabulary; provide written copy of lecture notes; use of speech to text during 

instruction/text to speech translation for expressive communication/speech to text for receptive communication, extended time for task 

and test completion, reader for material above his instructional level, chunking of information, written material presented orally on 

Tyson’s language competence level 
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Accommodations for Administration of State Assessments and Assessments in the Classroom 
 ARC determined no accommodations needed  

In order to justify appropriateness of accommodations for any state mandated tests, the testing accommodations must be used 

consistently as part of routine instruction and classroom assessment as well as meet all additional requirements established 

by the Inclusion of Special Populations in the State-Required Assessment and Accountability Programs,703 KAR 5:070 

document. 
 

 Readers  Scribes  Paraphrasing  Reinforcement and behavior modification strategies 

 

 Prompting/cueing  Use of technology  Manipulatives  Braille  Interpreters 

 

 Extended time  Other: specify       
 

 Student has been determined eligible for participation in the Alternate Assessment Program.  Complete the Participation 

Guidelines for the KY Alternate Assessment form if selecting this checkbox.  If determined eligible for the Alternate Assessment, 

the ARC must also determine if the student is Dimension A or Dimension B. 

 Dimension A 

 Dimension B 

 

 

Program Modifications/Supports for School Personnel that will be provided: 
 

Teacher of the Deaf and Hard of Hearing will consult with Tyson's classroom staff regarding understanding of his hearing loss, use and 

monitoring of his FM system, personal hearing aids, listening strategies, instructional strategies, classroom accommodations, use of 

technology, specialized materials and resources weekly.. 

 
 

 

 

 

 

 

 

Least Restrictive Environment (LRE) and General Education: Explain the extent, if any, to which the student 

will not participate in general education (content area): 
 

Special Education: Language Arts, Speech 

Co-teaching:  Language Arts, Social Studies 

General Education:  Language Arts, Math, Science, Social Studies, Electives 

 

Special 

Education  

Anticipated Frequency and Duration Of Service 

Service 

Provider 
(by Position) 

Location  
(e.g., Regular Classroom, 

Resource Room, Separate 
Class) 

Service 

Minutes 
(Per Service 
Frequency) 

Service 

Frequency 
(Number of 

times provided 

per Service 

Period) 

Service 

Period 
(Daily, 

Weekly, 

Monthly, 

Annually) 

Start 

Date 

End 

Date 

30 Minutes 5 
Times 

Per 
Weekly 5/16/2011 5/15/2012 

Teacher of Deaf and 

Hard of Hearing 

Resource room for 

Language Arts Instruction 

55 Minutes 5 
Times 

Per 
Weekly 5/16/2011 5/15/2012 

Special Education 

Teacher/Regular 

Education Teacher 

Regular Class for Language 

Arts instruction 
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Related Services 

Type of 

Service 

Anticipated Frequency and Duration Of Service 

Service 

Provider 
(by Position) 

Location  
(e.g., Regular Classroom, 

Resource Room, Separate 
Class) 

Service 

Minutes 
(Per Service 

Frequency) 

Service 

Frequency 
(Number of times 

provided per 

Service Period) 

Service 

Period 
(Daily, 

Weekly, 

Monthly, 
Annually) 

Start 

Date 

End 

Date 

Speech/Language 

Services 
30 Minutes 2 

Times 

Per 
Weekly 5/16/2011 5/15/2011 

Speech Language 

Pathologist 
Resource Room 

 

 

 

Extended School Year:   Yes  No  More Data Needed 

If the ARC determines ESY services are to be provided, describe the service and indicate to which annual goal or 

goals the service is related.  If the ARC determines no ESY services are to be provided, please document the 

reason(s) for this decision. 
 

Tyson does not show difficulty with regression or recoupment of skills over scheduled breaks in the school calendar.  Progress 

monitoring data will be reveiwed on or before the next annual review date. 

 


